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Proficient Communicators
Currently, we are seeing an increase in congenitally deafblind students who are proficient communicators.

Who are Proficient Communicators?
Elements:
Language/communication
Intellectual ability
Curriculum used with the learner
State testing on state adopted curriculum
Diploma track and transition trajectory
Social

Poll Question (if attending live)
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2021 Texas Deafblind Child Count = 804
423 students STAAR tested
•Regular State Testing w/wo accommodations =130
•School for the Deaf/School for the Blind=7
•Served by Regional Day Programs for the Deaf=63
•In the regular education classroom 80% = 81
•In the regular education classroom 40-79%=22

Texas Deafblind Child Count
Of the 130 students:
•Cochlear Implants=23
•Interveners= 15 (none certified)
•CHARGE Syndrome=11
•Usher Syndrome=18

Proficient Communicators
· Are faced with some of the same underlying problems as emerging communicators.
· Problems with gathering important incidental information that can lead to missing or incorrect key concepts as they grow up.
· Additional time is required to gather information, process and respond.

Gathering Common Needs
Over time and across multiple on sites, our Project compiled a list of 12 specific recurring needs. 

How do proficient communicators fit in the federal definition?
· Federal Definition again- “Deaf-blindness means concomitant hearing and visual impairments, the combination of which causes such severe communication and other developmental and educational needs that they [the children] cannot be accommodated in special education programs designed solely for children with deafness or children with blindness (34CFR, Part 300, Subpart A, 300.7 (c)(2))”
· This means there is a need for specialized instruction that is unique to their dual sensory impairment. What does that look like?
12 Considerations for Specialized Instruction for Proficient Communicators

1. Concepts
Address Requisite Concept (foundational concept) Development through assessment and instruction.

2. Modify
Modify the curricular content; Develop standards based IEP in core subjects. 

3. Comprehension Checks 
Define comprehension check and include an individualized description in the student’s accommodations.

4. Time
Build time into the day to intervene; add an elective or time in a resource classroom.

5. Adapt
Apply adaptations and modifications to homework assignments; shorten, provide additional time, allow oral responses. Consider assigning alternative projects, and/or reducing or eliminating homework. 

6. Technology
Consider student’s technology needs. Develop a technology plan in the ARD minutes or deliberations.

7. Stress
Monitor indications of stress. Consider counseling to support the student with stress management.

8. Behavior Distress
Consider the impact of being deafblind on behavioral issues.

9. Social Skills
Consider the unique social skills needed for a student who is deafblind, include these in the IEP and provide direct instruction.

10. Self-Advocacy
Consider the unique skills needed in self-advocacy for a student who is deafblind, include these in the IEP, and provide direct instruction.

11. Transition
Consider the unique transition needs of a student who is deafblind and include these in the IEP.

12. Supplemental Services
The discussion for supplemental needs and services considers the need for additional resources, training and/or staff to provide in-class support (Intervener, additional interpreter etc.).

Join our ListServ!
https://docs.google.com/forms/d/e/1FAIpQLScY-npMXKoToKo_wHpZCSI_Kp7D52NKsTvX9JhcRQ1AD6Av3w/viewform?usp=sf_link
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